performance-based tests. To McKay (2006) , Weigle (2006) , Brown (2005) , Nunan (2009) and the present writer, strongly believe that these assessment modalities complement the communicative approach to language teaching.
This study therefore takes a critical look at the current English language testing practices at selected Philippine universities to see how much evidence there is to support the claim that language teachers test language learners communicatively. Basically, it answers the question "How communicative are the language tests used in assessing students' competence (knowledge of the language) and performance (actual use of the language in concrete situations)?" Put in another way, this study examines the 'communicative qualities' of the assessment tools developed and used by the teacher-respondents themselves. The present study also addresses the issues that stem from the implementation of communicative language testing and potential problems that restrain language teachers from testing communicatively. The results of this investigation may also prompt language teachers to reflect on their current testing practices and to further engage in communicative language teaching and testing training in case there is still a need for it.
Literature Review
Communicative Approach (CA) to Language Teaching CA could be regarded as an offshoot of language practitioners' discontentment with the audio-lingual and grammar-translation methods of foreign language instruction. It is the reaction against the view of language simply as a set of structures. It considers language as communication, a view in which meaning and the uses to which language is put play a central part (Brumfit & Johnson, 1979) . CA advocates firmly believe that the ability to use language communicatively entails both knowledge of or competence in the language and the ability to implement or to use this competence (Razmjoo & Riazi, 2006 ).
Throughout the years, an overabundance of viewpoints has been forwarded to shed more light on what CA really is. Now, it has been proved that the communicative approach to second language teaching is anchored on various disciplines and inter-disciplines of psycholinguistics, anthropological linguistics, and sociolinguistics that put premium on the cognizance of social roles in language (Cunliffe, 2002) . To Richards and Rodgers (2001) Putting the above mentioned more concisely, the very goal of CA is to allow learners to use the language appropriately in a given social context through 'authentic' communicative activities. Thus, this necessitates a creation of 'real-life' communicative situations that prod learners to use the target language in communicating with others as they perform varied classroom activities that approximate actual interactions.
Communicative Approach to Language Testing
Kitao and Kitao (1996) posit that language testing has customarily taken the form of assessing knowledge about language, usually the testing of knowledge of vocabulary and grammar. However, it appears that the current language testing field has started to concentrate on designing communicative language-testing tasks. Possibly, this move is prompted by Nunan's (2009) stance that, "A fundamental principle in curriculum design is that assessment should be matched to teaching. In other words, what is taught should be tested" (p.136). He further argues that communicative language teaching requires communicative language testing. To him, "learners should be asked to perform an activity that stimulates communicative use of language outside the testing
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situation" (p. 137). It is in the same vein that Weir (1990) points out that, "Tests of communicative language ability should be as direct as possible i.e. they must attempt to reflect the 'real life' situation and the tasks candidates have to perform should involve realistic discourse processing" (p.
12).
To Boddy and Langham (2000) , communicative tests "are intended to provide the tester with information about the testee's ability to perform in the target language in certain context-specific tasks"(p.75). To them, the following are the fundamental features of communicative language tests:
· High content validity which means that tests must be context-specific i.e. they must accurately reflect reallife situations requiring the discharge of the target language;
· Face validity which refers to the power of tests to gauge the learners' real life skills;
· Reflect normal spoken discourse and provide the learners opportunity to initiate; and · Qualitative assessment which means that communicative tests are more than simply right or wrong; communicative tests must reveal the quality of the learners' language performance, the ability to put language to use in a communicative situation (Canale & Swain, 1980 
Data Analysis
This descriptive study employed both qualitative and 
Results and Discussion
It could be gleaned from Table 2 that students' language proficiency is regularly assessed by a majority (72.72%) of the respondents through weekly short tests. Major examinations are also administered twice every semester by 81.81% of the informants. This is done since a large fraction, usually 40% or 60%, of the students' grades is derived from their scores in language tests. The data also
show that more than half (63.63%) of the teachers design their own minor and major examinations. In some cases however, departmentalized examinations are used. Table 3 shows that there is a preponderance (63. It is precisely because of the abovementioned findings that the present study investigated the communicative qualities of the examinations used and provided by the respondents themselves. As stated earlier, a majority of the informants judged. This practice is criticized by Bachman (1990) by stating that if the relative importance of the parts is overtly indicated, the testees will be given an opportunity to adapt their test-taking strategies so they could give more time and effort in answering the sections deemed more important.
Cunliffe (2002) suggests that marking criteria should be clearly defined before grading ambivalent items so that subjectivity will be minimized or reduced. It must likewise be noted that the time allocated for each of the subparts is hardly found in the tests. Perhaps it is assumed that testtakers will be able to finish the test in 1 hour or 1 ½, the usual time allocated for each course examination in many Philippine schools. The data seem to show that to this day, test designers and writers resort to discrete-point testing despite the contention that discrete-point tests "are the least favored in current thinking about communicative competence" (Hurley, 2004, p. 67 ). It appears that they have not completely realized that a sentence in isolation is often meaningless from the communicative perspective (Shimada, 1997) and that "language can not be meaningful if it is devoid of context" (Weir, 1990, p. 11) . Perhaps, Thrasher's (2000) argument that its use has three major drawbacks namely:
(i) performance on such items does not simulate the way students will have to use language in the real world; (ii) they Further analysis of the sample items likewise implies that assessors rarely test all the four types of vocabulary namely: (i) active speaking vocabulary or a set of words that a speaker is able to use in speaking; (ii) passive listening vocabulary or words that a listener recognizes but cannot necessarily produce when speaking; (iii) passive reading vocabulary or words that a reader recognizes but would not necessarily be able to produce; and (iv) active writing vocabulary or a set of words that a writer is able to use in writing (Kitao and Kitao, 1996 ). It appears that the sample examinations usually assess only passive reading vocabulary since they are paper and pencil tests and because they rely heavily on reading.
It is also important to cite that there are vocabulary items in (2) We are also somewhat concerned about (1)the rather poor quality of the goods received, since it is apparent that the watches that finally arrived have been produced from inferior materials and have been manufactured to a lower standard than those in the sample. We have also found that a number of the watches do not appear to be functioning. Whether the latter problem is due to poor manufacture, damage in transit or defective batteries is not yet clear, but we should like to point out that we feel this matter to be entirely your responsibility. 
Making Conclusions
To derive the best conclusion that can be drawn from a paragraph (1) What is the main idea of the paragraph? (2) Choose the numbered sentence that stands as the main idea of the paragraph (3)
Underline the topic sentence in the paragraph. shown that there exists a disparity between how the students were taught and how they were tested. The teachers involved in the study view language as a system
Summarizing
of communication yet their tests seem insufficient and weak in assessing the overall communicative performance of the students in actual life contexts.
Therefore, possible means to address the problems and issues that accrue to communicative testing should be exhausted through collaboration, critical pedagogy, and research. Doing simple test analysis may be a good starting point for the teachers to establish the communicativeness of the the test items and their testing procedures. The tests purposively examined in this investigation may not be communicative enough but they can still be used as takeoff points as assessors design tests that truly complement their instructional approach. The bank of test items analyzed in this study may be used by the teachers themselves as they add more 'communicative ingredients' to the examinations they administer.
Summary and Conclusions
The communicative approach to second language teaching has resulted in constant re-evaluation of testing procedures. Hence, communicative language tests are not anymore viewed as traditional written exams that principally aim to test the learners' ability to manipulate grammatical structures of a language (Cunliffe, 2002 Finally, it must be stressed that assessment has the power to change people's lives (Shohamy, 2001 ). Thus, educators are constantly challenged to make sound decisions about the students success or failure by planning, gathering, and analyzing information from varied sources to arrive at results that prove significant to teaching and learning (Gottlieb, 2006) . Assessment tools must be carefully designed to ensure that they do match the approach that vertebrate language instruction. In other words, the students should be tested the way they are taught. The selection of assessment tasks and procedures should be handled with utmost forethought since incorrect decisions could put the learners at a disadvantage (McKay, 2006) .
